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This bibliography has been'compiled as part of 'a continuing series designed

to make information on relevant dissertations available tp'users of the ERIC

'

gystem. Monthly issues of Dissertatibn'Abstrécts International aré reviewed

in order to compile abstracts of disseréﬁﬁions on related .topics, which thus

&

become accessible ip searches of. the ERiC data-base.'Ordering information
for the dissertations themselves 1is includéd at thy end of the bibliography.
. . \ ' °
Abstracts of the following dissertations are included in this collection:

Y

‘Taylor, Edythe Waybright v

Leu, Donald James - e

THE EFFECTS OF SYNTACTIC DIFFER- - THE-RELATIONSHIP AMONG CHILDREN'S
ENCES BETWEEN ORAL AND WRITTEN . : * AWARENESS OF THE FUNCTION OF .
DISCOURSE ON THE READING COM- ) . WRITING, COGNITIVE iEVELS, AND
PREHENSION OF 2ND AND 5TH GRADE ‘ READINESS TO READ

STUDENTS o e ] s

i ' - Williams~-Young, Lois Catherine
Mackie, Barbara Crosby A COMPARISON OF THE READING COM-
THE EFFECTS OF A SENTENCE-COM- PREHENSION AND WRITTEN COMPOSITION
BINING PROGRAM ON THE READING OF REFLECTIVE/IMPULSIVE FOURTH GRADE
COMPREHENSION AND WRITTEN COM- STUDENTS

POSITION OF FOURTH-GRADE STUDENTS
O'NETIL, NANCY VAUGHN

A COMPARISON OF THE STRATEGIES ‘
IN COMPOSITION AND STRATEGIES ' ' K
IN READING COMPREHENSION OF -

EIGHTH-NINTH GRADE STUDENTS

Reid; Janet Mills

STRUCTURAL FEATURES USED IN NARRAxr.-
TIVE AND EXPOSITORY WRITING AND

THE RELATIONSHIP OF THOSE STRUC-
TURAL FEATURES TO THE READING , . .
COMPREHENSION OF CHILDREN IN GRADES . A N\ o7
TWO THROUGH SIX o N

Shanklin, - Nancy Katherine Leavitt
RELATING READING AND WRITING:

DEVELOPING A TRANSACTIONAL THEORY
OF THE WRITING PROCESS . /

Simpson, Michele Leah ¢
ORAL LANGUAGE AND WRITTEN TEXT

PRESENTATIONS: A COMPARISON - o
OF EFFECTIVENESS .

L%

Stilley, Mary Jane |

AN INVESTIGATION OF SYNTACTIC
HMATURITY IN READING COMPREHENSION
AND WRITING ABILITY
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THE EFFECTS OF SYNTACTIC DIFFERENCES BETWEEN
ORAL AND WRITTEN DISCOURSE ON THE READING
COMPREHENSION OF 2ND AND 5TH GRADE STUDENTS

o . OrderNo.DAB21201T
Leu, DoNaLD JaMES, P.D. Unlversity of California. Berhelay, 1984.
187pp. :

This study investigates the possibility that syntactic differences
between oral and written discourse inferfere with the comprehension
of beginning readers. Beginning readers, wha have acquired i
familiarity with linguistic organization through oral language
‘experiences, may formulate expectations about upceming text based

' on an inappropriate set of syntacti¢ probabilities. As a result, word

N

recognition errors may appear and comprehension may suffer. The
study examines these possibilities. .

Twenty-eight sacond graders and twenty-eight fifth graders orally
read versions of stories identical in nature except for the structure of
their syntactic patterns. One version contained struGtures more

Irequently found in written discourse. The other version lacked these

patterns and. instead, used syntactic patterns more typical of oral
discourse, A measure of students' familiarity with the syntactic
patterns of written discourse was obtained using a story-telling task.

A 2x4x2(grade x condition x trial) repeated measuies ANOVA
indicaled that:- (1) versions with written discourse structures were
significantly more difficult to comprehend than versions without these
structures and (2) the interference effect caused by written discourse
structures was greatest among 2nd grade students. Separate,
multigle inear regression analysis indicatéd that the interférence
effect produced by written discoursa structures was significantly
related to familiarity with these structures at the ond grade level
but notat'the Sth grade level, As familiarity with written discourse
structures increased, 2nd graders had higher comprehension scores
on versions with written language structures and lower
comprehension scores on versions. without written language
structures. . '

Oral reading error analysis at written discourge structure locations
revealed that students expected syntactic patterns more typical of
oral discourse. This effect was stronger among 2nd graders than Sth

. g@raders, |t was especially strong among those 2nd graders who were

least familiar with written diseourse structures. Inapprogpriate
expectations, in the form of word recognition errors, interfered
substantially with comprehension. _ . \

The results suggest that familiarity with the syntactic organization
of written discoursa is an important step in the acquisition of

- beginning reading skills. They contradict the common assumption

that a beginning reader's previous ora/ language experiences provide
a familiarity with linguistic organization sufficient for the efficient
processing of written (anguage. ;o
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‘THE EFFECTS OF A SENTENCE-COMBINING PROGRAM ON
THE READING COMPREHENSION AND WRITTEN

COMPOSITION OF FOURTH-GRADE STUDENTS .
. OrderNo. DAB207744

MAc;ue, an‘u‘u Crossy, PH.D, Holst‘ra University, 1882, 262pp.

This study was conducted to determine the effects of a sentence-
combining program on the reading.comprehension and on the written
¢omposition of fourth-grade students when compared \Aﬁ(ugh the effects
of a program of traditional instruction in written composition.

The underlying assumption was that the santence-combining
program would result in reading and writing scores whucr) would be
gig nificantly higher than those for the traditional composgth_n group.
Fouf,hypotheses weré fermuiated which were concerned with:

(1) reading comprehension as measured by a standardized test
(Gates-MacGinitie); (2) reading comprehension as measured by a
teacher-made cloze test; (3) syntactic maturity in'written composition
as measured by the average word ength per T-unit; and (4) overall
effactivenass of written compaosition as measured by a holistic scoring
procedure.

. "™ Tha subjects were ninety fourth-grade studenta, approximately

weantsin gach of five classes, who were aftending two elementary
Y’ ain s middle-ciass suburban community in westemn Nassau
E l C .New York. Assigned to their classes heterogeneously, the

* 3

subjects were taught by one of five temale teachers, three ¢f whom
used a sentence-combining program and two of whom used a
traditional approach. The investigator preparedSpecific lesson plans
for both programs. Each group received threa weekly thirty:minute
lessons for a period of twenty weeks (sixty lessons).

Data was collected and analyzed by computing four analyses of
covariance using the postiest scores of each measure as dependent
variables and the pretest stores of each measure as covariants;
Hypotheses were rejected on the basis of group differences
equivalent to the .05 level of confidence, A °
~ Thesubjects’ scores inthefour areas examined revealed that the
senience.combining group (Experimental Group) performed betier
than the traditional composition group (Controt Group) at the .05
lavel. ' . e -

The main conclusion drawn from this study was that instruction in
sentence combining appears to contribute to achievement in both
read'inq comprehension and written composition. The study
émphasizes the importance of providing opportunities for students to
examine syntactic options. To this end, santence-combining
instruction may well be a valuable component of'a broader

“reading/writing program at the elementary level.
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A COMPARISON OF THE STRATEGIES IN COMPOSITION
AND STRATEGIES IN READING COMPREHENSION OF
EIGHTH-NINTH GRADE STUDENTS  Order No. DA8206296

O'Nert, Nancy Vauaun, PH.D. University of Georgia, 1981, 247pp.
Director: Ira E, Mm2 . ’ ’

A preliminary purpose of this investigation was to determine
whether a positive correlstion existed between reading and writing
performance. A second purpose foc used on how the strategies of
good and poor readers and of good and poor writers differ before,
during and after reading and writing. A third purpose was to examing
the responses of readers and writers to determine what
commonalities exist in these processes. ‘ Cos

. The subjects were randomly selected from the nifith grade classes
in three high schools in Gwinnett County, Georgia. Twenty Good
Readers were salected from the 29 students who made a perfect
score on the Critarion-Referenced Test of Reading and were rated as
Superior readers by clasaroom teachers; twenty Poor ReaderSwere
selected from the 38 students who had mastered 18 or fewer 6f the
objectives on the Critarion-Relerenced Test of Reading and were
rated as below average by their language arts teachers. Twenty Good
Writers and 20 Poor Writers were selected from the students'who
scoreld one or more standard deviations from the mean on a writing
sample, . €

Individual interyiews with each of the subjects in the sample were
held in the high schools during school hours using two structured
interviews: Strategies for Comprehending and Strategies for
Composing, developed for the study, . <.

" Amoderate correlation of .48 between the reading and writing
performance of the students in the study was obtained using
Pearsori’'s product moment correlation,:independent t-tests indicated

__Ihatsignilicant differences existed-between the Good Readers and

Poor Readers in writing performance and between the Good Writers
and Poor Writers in reading performance.

‘A descriptive analysis of the students' responses to the interview
questions indicated that (a) Good Readers were more likely to decide

. in advance what a selegtion would be about and to use the printin

order to make this decision while Poor Readers were more likely to
use the pictures than the print; {b) Good Readers verbaiized a
strategy for deriving meaning from print as picturing the actipn or
mentally following the sequence of a section while Poor Baders were
more likely to make global or generai statements: {c) Odod Writers
appeared more fikely to consider the organization, formfiand writing

"\J‘

“'N:‘.

techniques as ‘well as subject matter while Poor Writers jndicated that

getting a topic was thelr primary corncern; (d) Good Writers were
more likely to make internal revisions in their compositions while Poor
Writers more trequently mentioned prootreading changes dyring the
revision phase.

The responses of studenis Foncerninq references to the five areas
that were reported as aommon to both reading and writing in the
literature indicated that (a) Communication as a purposae of both

1
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+ reading and writing appeared to be an anderlying assumption of all
four groups of students; (b’ The indiyiduals im all four groups  *
appeared.1o be effective users of oral language in thagthey (
understood the questions, gave logical responses, and verbalized
their ideas; (c) Effective reading performance appeared to involve a
thinking procesa in whictrthe reader approaches a selection with
questions, [ooks tor Information within the print, forms a mental image_

! as hereads, and makes judgments about key points and relationships
within the selection; (d) EHfective writing performance appeared to
involve a thinking process in which the writer organizes the subject
matter into some pian before beginning io write, follows a prewriting
plan during writing, and restructures and rewords the composition ‘
after writing a first draft; () Poor Readers and Poor Writers appeared

. lo.give thore attention 1o words in reading and to mechanics in writing
than Good Readers and Writers did; and (f) Good Readers and
‘Writers exhibited a more active invoivement in the reading and writing
tasks; however, this strategy appeared to have been iearned,

The resuits suggest the need for further investigation into the
thinking processes involved in reading and writing, -

- STRUCTURAL FEATURES USED IN NARRATIVE AND ,
" EXPOSITORY WRITING AND THE RELATIONSHIP OF THOSE
STRUCTURAL FEATURES TO THE READING '

COMPREHENSION. OF CHILDREN IN GRADES TWO
THROUGH SIX ‘ Order No. DAB20576

Reio; Janer MitLs, Pn.D, Georgla State University - College of
Education, 1881, 192pp,

Purpose. The purposes of this study were to investigate use of
passage-level structural features in children's narrative and
expository writing for developmenta! patterns and to study the
relationships between {eature use and comprehension of narrative
and expository discourse, "

Methods and Procedures. Narrative and expasitory writing
samples were collected from students in grades two through sixin
three schools in Clayton County, Georgia. Samples were analyzed for
the presance of 14 narrative and 6 expository text features. Chi-
square Yests of Homogeneity were used to determine if the .
proportiohs of 4se for each feature were significant across grades
two through six, ) s . .

Studenfs completed narrative arid expository close passages to
measure comprehensaion, Comprehension scores were correiated
with total features used for both narrdtive and expository discourse,
Pearson correlation coefficients were caiculated for each grade for
both narrative and expository discourse, :

Resuits, Analysis of narrative features revealed that half the
students at each grade namgd and deveioped characters, wrote one
complete episode, wrote utiona to plots, and used past tense,
Four features, resoiution of pldt, dislogue, compiete-epigode, and

. past tense, showed significant diferences from second lo sixth grade,

in the expository samples, more than half ihe students named the
topic in a title, used a main-idea sentence, foliowed a plan of passage
organization; and'used a consistent verb tense, Naming the topic
occurred in significantly different proportions in grades two throuigh
8ix,

Comprehension correlated significantly with featiure use in third-,
fourth-, and sixth-grade narrative discourse and with third- and
fourth-grade expository discourse, :

Conciusions. Students in this study uséd many structural features
of narrative and expository text in their writing as early as second
grade, indicating that they are bringing an awareness of text

" structures to writing, Five features showed significant development
from second to sixth grade, _ :

. Significant correlations between feature use and comprehension
suggest that students who were befter comprehenders also used
more feafures in their writihg, particularly in narrative discourse, .

Students appear fo be better writers of expository than narrative

.prose. Further research to expiore featiires in stidents' writing and
* suggestions for classroom practice to enhance writing-performance
‘were discusgsed, . :

'
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RELATING READING AND WRITING: DEVELOPI|NG A
TRANSACTIONAL THEORY OF THE WRITING PROCESS .
) Order No. 8200866

SHaANKLIN, NANCY KATHERINE LEAVITT, Ep.D. /ndjana University, 1981.
285pp. Chairperson: Dr. Robert F. Carey .

The purpose of this Study was to examine anew the relationships
between the reading and writing processes in light of recent socio-
psycholinguistic language research. To do so, the study proposes a
new thdory of the writing process using schema-theoretic views of
reading (Goodman, 1978; Adams & Collins, 1979; Eco, 1979; de
Beaugrande, 1978, 1880) &s a metaphor (8lack, 1962), More
apecifically, the study develops a theory of writing that (1) views
writing as a constructive mental process, {2) views error as evidence
of processing. (3) ‘conaiders whether processing atrategies important
in reading and internal to the process also éxist in writing, .

(4) examines the reading process as it operates within the writing

process, and (5) explains the writing process at all developmental
levels. The new theory defines writing as a transactional process of
progressive refinement that occurs over time and resuits in a graphic
display for which a possible text world modei can be constructed.
From this perspective the new theory views reading and writing not as
opposite processes but as alternate communication systems sharing
numerous likenesses gonsistent with a holistic view of language. ~

The new theory is critiqued using criteria developed by Hawes
(1875) and Stainer (1877) and is found to correspond well with
findirigs from recent process studies of writing {Sommers, 1978;
Pianko, 1879; Perl, 1979; Flowers & Hayes, 1977, 1980; Graves at al,
1978, 1980, 1881; Matsuhashi, 1981), The case is made that the new
theory can be furgher developed only,if examined from.constructivist
and ethnographic perspectives. Instructional implications of the new
theory are explicated in light of new relationships the theory suggests
exist between the reading and writing processes,

‘

ORAL LANGUAGE AND WRITTEN TEXT PRESENTATIONS: A
COMPARISON OF EFFECTIVENESS  OrderNo. DA8201008 -
Simpson, Michere Leaw, Ep.D, Arizona State University, 1981, 175pp,

The general purpose of this study was to extend the research
knowledge on the effectiveness of learning through the differeniidi
modes of written text and spontaneous oral language, The specific
purpose was fo dgtermine what refationship exists between varying
levels of reading competency and the differential modes of content
presentation and whether thasa variabies have any effect on '
immediate and delayed learning. The design used was a 4 x 3 factoriai
with repeated measures, The two independent variables were modes
of presentation and reading levels or reading competency, The
dependent variable was achievement on a researcher-constructed
test over the content of the (our differential modes of presentation
which was assessed. at two different points in time,

Subjects were 192 tenth graders stratified according to reading
campetency and then randomly assigned in equal numbers to one of
four treatment conditiens: {a) listening to a lecturg, (b) listening to
an audio tape of that lecture, {c) reading a wriiten text which was
equivajent in content and superstructure to the oral janguage "
presentations, (d) reading a ¥ritten texi with the focused ideas that
were siressed in the lecture présentation cued by underlining and"
capitalization, After the experimental conditions; the su bjects were
administered a 30-item multiple:choice test fo measure learning. One
week later, all the subjects were readministered the same test, .

The listening presentation was a 14:minute lecture and the audio
tape presentation was a tape of that experimental condition. The two
reading presentations were developed from the lecture pfésentation

svia a six-stage process to avoid the antificiality of a word-for-word
transcription representing the written text, Equivalency between the
listening and written text presentations was established using a formali
system of prose analysis, The cued reading presentation was
developed with a simplified prosadic analysis of the lecture.

Results from the study indicated the four presentation modes had
no ditferential effects on immediate or delayed fests of jearning,
Reading competency, however, did effect the scores in that.good
compreherters across all four presentation modes perforied betier

average or low comprehenders.

- on both the immediate and delayed tests of learring than either the
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AN INVESTIGATION QF SYNTACTIC MATURITY IN READING

COMPREHENSION AND WRITING ABILITY
) OrderNo,. 8202269

Snu.ﬁv, Many Jane, Pu.D. University of Pittsburgh, 1981, 1326p.

This study was des\igned-t&—investigax_e the role of syn‘tax. in reading
comprehension and in writing ability. Students' pertormances on
three types of measures of reading comprehension, (1) a global test,
(2) acloze test, and (3) a sentence similarities tebt, wese examined.
Performances on each measure of comprehension were then
compared with three measures of writing ability: (1) quality of"

. students’ writing, (2) syntactic matunity of students' written language,

(3) students' syntactic competerice. .
Subjects for this study were 149 seventh grade students enroiled
in an urban school district in western Pennayivania. Measurement

- instruments were administered by classroom teachers over atwo- -

week period of time, Reading comprehension waa measured by a
subtest of the Gates-MacGlnitie Reading Tests, two 50-item cloze
passages, and a subtest of the Test of Reading Comprehension.
Writing ability was analyzed on the basis of a holistic evaluation of a
writing sample to determine quality and a T-unit analysis of a writing
sample (o assess syntactic maturity. Scores from the Pracision
Transformations Test were used as the measure of syntactic
compeience, v

Pearson product-mgsint correlational analysis indicated the
following: (1) There is a moderate relationship between reading
comprehension as measured by a global test of reading '
comprehension and wrting ability. (2) here is 8 moderate \
relationship between reading comprehension as measured by a cloze
test and wniting ability. (3) There is a moderate relationship between
reading comprehension as measured by a santence similarities test,
and writing ability..(4) There are moderate relatidnships among the ..
‘'vanous measures of reading comprehension, (5) There are low to
moderate relationships among the various ieasures of writing ability.

Based on the findings of the study; the following conclusions were
reached: (1) While the data indicated that there is a relationship
between reading comprehension and writing abiilty, that relationship
18 not especially strong. This tinding suggests that knowledge of
syntax is only one asglct of the reading process, therefore, sentence-
manipulation activities, designed to enhance reading comprehension,

L}

- may effect comprehension in a limited way. (2) While some

researchers have proposed that a cloze test of reading
comprehensior may be*moFe sensitive to syntactic maturity, the
resuits of thus study did not support that hypothesis,
Recommendations were suggested that might increase the validity of
a cloze lest as a measure of syntactic maturity. (3) While ali poor
readers were aiso poor writers, all good readers were not good
writers, It was therefore suggested that while reading and writing
seem 10 have common underlying processes, there are also
differences that need io be kept in mind.

THE RELATIONSHIP AMONG CHILDREN'S AWA@ENESS OF
THE FUNCTION OF WRITING, COGNITIVE LEVELS; AND

READINESS TO READ . OrderNo.8127806
Taviom, EovyTre WaveniauT, E0,0, Waest Virginia University, 1981,
114pp,

. Writing awareness as a communication skill ks examined as a
possible precursor of production of mdaningtui graphics, the
dec_odlng of print, and the performanca of classification tasks, Eighty
subjects, forty males and forty females, ranging in age from two-
years-four-months to six-years-four-months, were tested using the

- Writing Awarenass.Test, the Spache Diagnosiic Reading Scalas, and

Plagetian-like classification tasks. Subjects were asked to produce
writing to determine whether an understanding of the purposs and
function of writing precedes the production of meaningtul graphica,
Educational |evets of maternal parenty were noted as a possible factor
in the S's ability to perform these tasks. Results show that children
who understood that writing is a communication skijl aiso scored
higher on the Piagetian-iike ciassification taska, produced meaningtul
graphica, and had iearned to decode and comprehend print.” )
Educational ieveis of maternal parents of these S'a were not

O “cantiy related to performance,

>

. ) : .6
A COMPARISON OF THE READING COMPREHENSION AND
WRITTEN COMPOSITION OF REFLECTIVE/IMPULSIVE
FOURTH GRADE STUDENTS OrderNo. 8124319

TV:;:AMS-You_m, Lois Catuenive, Ep.D. MHofstra Unlvnrsliy, 1881,

The major purpose of this study was to compare the reading -
comqr'ehension and written composition of Reflective/Imputsive
cognitive style fourth grade children, The theoretical framework was
foybded on a cognitive-developmental concept of the communication
skills of fourth grade children in the concrete operational stage. '

The ﬂfty Subjects were fourth grade children enrglied in four
classes in two public.eiementary schools. The school population was
composed of approximatety eighty-five percent Black, Melv. percent
with Spanish sumames, and\hree percent White, The highest . -
percentage of students were Jrom upper-iower and. iower-middie
socioeconomic classes. 4. ) :

The Diederich Analytic Scale was applied by four classroom
teachers and the researcher to evaluate the written compesitions for . .
the qyaliths of Generat Merit and the variables of ideas, organization -
wording, and ﬂnvo_r;. The Matching Familiar Fi'dUru Test scores from )
the double median split procedure identified twerity-four subjects as’

_Impulsive and twenty-aix subjects 23 Reflective, Reading performance

was measured by the comprehension subtest scores on the =~ -
Metropaolitan Achigvement Test. = ‘ n~ :

Five nu!l hypotheses were examined by t-testy. Pearson's
comelatno'n and a canonical discriminate function analysis were used
1o test a sixth null hypothieais. Al differences measured were

considered significant if they were equal to or exceeded the .05 levei
of confidence, ’

; §lansticul findings included: (1)- Reflective children performed
significantly different from impulsive children on reading.
comprehension; (2) Reflective children perforined significantly
different from Imputsive children in writing ability; (3) Reflective
children,did not pertorm significanty different on reading
comprehension when compared with their writing ability;

(4) Impulsive children did not pertorm significantly different on
reading comprehension when compared with their writing ability;

(5) Reflective children peformed significantly different from impulsive
children on the writing variables of ideas, organization, wording, and
flavor; (6) There was a significant correlation (p. < ,0001) between the
B_eﬂe_ctive/ Impulsive cognitive styles and the writing variabies of
nde'zga. organization, wording, and flavor; and (7) A combination of a
writing variabies, such as ideas, organization, and.flavor, or a

" combination of ideas and organization significantly predicted the .

Ref[ecﬁvo/lmpubﬁve cognitive styles for eighty-tour percent of the
subjects, .

Conclusions based on the findings included:
_(1) Reﬂlecﬁva/lmpulsive cognitive stylas differentiated performance
in reading comprehension; (2) Reflective/Impulsive cognitive. styies
gqﬂerentnpted performance in written composition; (3) Fourth graders
identified as Reflective/Impuisive cognitive styles performed
consjatently within groups on reading comprehanaion and written
compoaitipn'; (4) Reflactive/Impuisive cognitive style chiidren
performed significantly different on the writing variables of
organization and flavor; gnd (5) A combination of the writing
variables of idean, organization, end flavor, or a combination of ideas
and organization, will predict the Reflective/Impuisive cognitive
styles. ® . ~




